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What are the general strengths of the assignments?

All the assignments were tested at different schools with different grade levels. Although 
most of the assignments required certain adaptations regarding the age and abilities 
of the pupils, there were three main strengths in common. These were:

»» the structure of the assignment
»» the resources of the assignment 
»» the fostering of self-expression

Structure of the assignment

The ‘bottom-up’ teaching pattern was observed in almost all of the assignments. They 
started with simple activities and the activities became more and more demanding towards 
the end of the assignment. To exemplify, one of the assignments started with the ques-
tions asking for the pupils’ personal opinions and then for the classes’ and finally for 
the countries’. Starting with individual values and beliefs, the students were to compare 
their findings to the class level and then to the country level. This helped them see how 
a value can differ from one person to another, one group to other and on a higher level 
from one country to another.

There was another common pattern in the structure in the assignments: the assignments 
contained tasks, which were related to the previous tasks, so that pupils could be taken 
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through the lesson step by step to finally be able to see the whole picture of values and reli-
gion. Work on each task led to results which were then used for the following tasks which 
paved the way to a final classroom discussion during which the whole process was revised. 

Resources of the assignment

The second common strength of the assignments was the various resources provided. 
As the name of the project indicates, plenty of maps were used during the lessons. 
Some of the assignments even provided some stimulating directions on how to read 
and interpret maps and how to draw conclusions from them. Most of the preliminary 
tasks were recognising patterns and trends in the maps. The following ones were like 
short summaries of the maps, which led pupils to come to a conclusion. 

The articles, examples and explanations supplied in the assignments helped the 
students to view the issues from different angles. To illustrate, one of the assignments 
gave one good example about tolerance and religion in Bosnia Herzegovina. The causes 
and the effects of conflicts were linked to each other in a model for explanation which 
could then be used by the students to scrutinise new kinds of conflicts.

Fostering self-expression

The last common strength of the assignments was that the students were encouraged 
to think and talk about their own beliefs and share them with their classmates.  While 
some of the pupils said that they did not talk about anything new, some of them stated 
that they had an interesting lesson because they talked and thought about things that 
they had never thought and talked about before. Moreover, pupils were asked a lot about 
their opinions and visions. There were numerous activities in which the pupils had to 
relate the information to their own lives and views. With a little adaptation (such as 
a card game) the pupils enjoyed the assignments a lot. Most of the assignments relied 
on the views of the pupils and they got involved in the subject this way. 

How could you improve the assignment?

Four main points were highlighted in the evaluation forms of student teachers regard-
ing the question of how you could improve the assignments. These points were: 

»» the lack of specific examples 
»» not relating the issue to the students
»» language problems
»» the infeasibility to adaptation
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Lack of specific examples 

Some of the assignments were criticised for lacking specific examples and it was stated 
that there could be more specific examples from the daily lives of the students. For 
instance, one of the project members stated that more examples about football teams 
from other countries should have been given in the assignment on religion and football. 

Not relating the issue to the students

Most of the student teachers stated that the issue dealt with in some assignments 
were not related to the pupils and it was hard to attract their attention. To involve the 
students in the assignments the student teachers had to start the lesson using games 
to introduce the issue into the students’ lives.

Not only the issues but also the concepts in the assignments did not relate well to 
the students. To illustrate, concepts such as individualism and collectivism were not 
related to the lives of the students, hence these concepts were not meaningful to them. It 
took a lot of time to explain their meaning even in the native language of the students. 

Language Problems

The third point important for improving the assignments is the language level. In 
the evaluation forms it was stated that the English used in the assignments could and 
should be easier.  It was suggested that shorter text or maybe a video about the history 
should have been provided instead of a long, complicated text, which was hard top 
follow for the pupils. There was another striking example about how the definitions 
were difficult to handle. To demonstrate, there were too many academic concepts 
about identity. Since the student teachers assumed that it would be hard for students 
to handle the concepts, they had to skip an important task, which was designed to 
foster critical thinking. 

Infeasibility to adaptation

The last common point of the assignments was that all of them contained too many task 
sequences, some of which were demanding. In the teacher information it was often said, 
that the assignments were designed to be taught in two to three lessons, but the classes 
we held usually only lasted fifty minutes. Thus, the assignments had to be adapted 
and most of the tasks had to be cut. However, some assignments included sequences 
of tasks, which relied on each other and that made the adaptation even more difficult. 
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Another problem with the adaptation was that some of the assignments focused mainly 
on just one country such as Germany. The students were complaining that the tasks 
about Germany were too detailed even though the student teachers had already man-
aged to adapt those tasks. Since this project is about European values, the assignments 
should also include more information about Europe.

In what ways was the additional information 
useful? How could this be improved?

The student teachers weren’t quite sure about what the additional information was for. 
Some thought that it was extra information for the pupils; some thought that it was 
background information for the Turkish and Dutch student teachers and yet others 
thought it was the teachers’ notes from their assignment. 

Actually the additional information is the general background information for 
all the assignment tested by the teachers. So, the teachers’ notes and the background 
information about religion together form the additional information. Just a few of the 
twenty student teachers did get this. It is important to make this point clear to the 
student teachers, but also other teachers who might want to use one of the assignments.

In general the student teachers were not very happy about the additional informa-
tion. Especially the background information about religion was discussed many times. 
Some student teachers did not use the background information at all. In their eyes it 
was too hard to understand. It was too difficult to read for the Dutch student teachers 
because it was not written in their language. Even the Turkish students, who are study-
ing to be English teachers, found the background information hard to understand. 

If the background information could be made clearer, it would be more accessible 
for the student teachers and probably also for the teachers who might want to use the 
assignments. 

Apart from the language problems, many students thought the background infor-
mation was not useful because it did not offer enough information on differences 
and trends in the European countries. It was also very hard for the Turkish student 
teachers to explain what the real causes were for every similarity and difference in 
European values. 

The teachers’ notes were also thought to be insufficient by many student teachers. 
Firstly, some assignments seem to need some basic knowledge and many teachers’ 
notes did not supply that extra information. For example, teachers outside the United 
Kingdom need special background knowledge to teach an assignment about two English 
football clubs, so that they do not have to waste time on researching the subject and 
maybe also to be able to better relate the topic to the students. 

Secondly, the teacher’s notes are more like an answer key in many assignments. 
The student teachers would prefer it to be more like a guideline than an answer key. 
What they were missing was some ideas on how to use the assignment in the lesson, 
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for example in relation to the time management. A kind of time schedule would enable 
the student teacher to better anticipate what he can achieve and what might be too 
much. Then it would also be easier to decide which tasks of the assignment should or 
should not be used when there is not enough time to teach the whole assignment. It 
would also be convenient if the teachers’ notes described which parts of the assign-
ment could be used instead of others. Therefore it would be good to know what the 
aims for each task were.

Also explanations of the maps that were used in the assignments were missing. 
Because of this, it was very hard for the student teachers to explain the maps, for example 
when they were expected to explain patterns. If they had more information about the 
maps, it would have been easier for the student teachers to use and explain the maps.

As a final conclusion about the additional information, it can be said that there 
should be clear teachers’ notes and background information for every assignment. 
With this it would be easier for the student teachers to explain the topics in more depth.

Was the framework useful for you and in what way?

The curriculum framework used for preparing the lessons was split into four main 
sections. It discussed the different steps that were to be taken in the lessons that were 
held by the students: 

»» relating the attitudes represented in the maps of the Atlas of European Values to the pupils
»» describing differences (and recognizing similarities)
»» deepening understanding
»» developing critical perspectives

The student teachers had read the curriculum framework before developing the lessons 
on the basis of the assignments. 

When, after the lessons, the student teachers were asked for their opinions about 
the usefulness of the curriculum framework in terms of preparing the lessons on the 
basis of the assignments they had very different views about it. Most of them were 
rather positive. 

The student teachers were pleased with the curriculum framework because it offered 
them a good guideline to develop the lessons and helped them to develop a more 
focused approach while preparing the lessons. The student teachers could try to verify 
whether the assignments did have the items mentioned in the curriculum framework.

On the other hand the student teachers were not pleased with the English used. 
This was especially true for the Dutch students, who had difficulties understanding 
the approach of the curriculum framework.  A lot of the student teachers did not even 
use the curriculum framework for developing the lessons.
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Another thing which was mentioned was the lack of specific examples in the cur-
riculum framework.

In what ways did the assignments reflect 
the steps identified in the framework?

The assignments (written by lecturers of the universities of Potsdam, London, Banská 
Bystrica, Istanbul and Fontys Tilburg) were supposed to be based on the curriculum 
framework. The four main steps of the curriculum framework should then be recog-
nisable in the assignments. 

It was difficult to really write an objective conclusion about this question because 
a lot of student teachers did not answer or misunderstood this question. The answers 
we could use were rather negative about identifying the four main sections of the cur-
riculum framework in the assignments. 

A lot of the student teachers mentioned that they had difficulties in identifying all 
four steps of the curriculum framework in the assignments. A lot of student teachers 
had to then adjust the assignments that they used or they did some activities to help 
reach the aims of the curriculum framework. For example one group of student teach-
ers who did the assignment entitled ‘Football and Religion’ wore football shirts and 
brought a football to the lesson to better relate the assignment to the pupils. 

As a final conclusion about the curriculum framework, it cannot be said that all four 
steps of the curriculum framework were visible in the assignments and the student 
teachers were required to do some extra activities or definitions. The curriculum frame-
work helped the student teachers as it enabled them to take a more focused approach 
because it offered the students guidelines to work with. The curriculum framework 
could be improved by using simpler English and specific examples.


	Title
	Imprint

	Contents
	I. Introductory remarks
	Foreword (Anke Uhlenwinkel)
	Videos related to the maps (Uwe Krause)
	Religion (Loek Halman, Josja Rokven and Inge Sieben)
	Eastern Europe: the case of Czech Republic and Slovakia
	Turkey
	The EVE Curriculum Framework - Developments on the second phase (Clare Brooks)
	Evaluations
	Main changes to the curriculum Framework
	Looking Forwards


	II. Results of the German-Slovak Group
	Sloval Schools (Michal Pažický)
	Relating to Students (Andrea Blahušiaková, Christian Röper-Kühnemann, Christoph Staufenbiel and Hana Vozárová)
	The Assignment 'Devotion to Religion and acitive Citizenship'
	The Assignment 'How are religious spread across Europe'
	The Assignment 'Is football as important as religion?'
	The Assignment 'Why be religious?'
	The Assignment 'Lucky charms'
	The Assignment 'No Creo en el Jamas' (Life after death)
	The Assignment 'Religion and its influence on politics ans policies'
	The Assignment 'Secularisation in Europe'
	The Assignment 'The meaning of religious places'
	The Assignment 'Unity in diversity'
	Which conceptions did you find?

	Describing patterns (Katarina Hintze, Michal Ivaška and René Kallenbach)
	What comes to your Mind when you think of 'patterns'?
	Does your assignment include patterns?
	Did you decide tu use some of the patterns?
	If yes, what problem did you explain with the help of patterns?
	Describe which patterns you used and how you used them
	Did you explain the concept of a pattern to your pupils?
	From your point of view – did pattern offer a helpful structure to prepare your lesson?
	To what extent were patterns useful for the pupils to understand the main topic of the lesson?
	How would you improve teaching patterns in your assignments?
	If you didn ’t use any patterns , explain why.
	What do you think about using the concept of patterns in general?
	Will you use patterns in other lessons in the future? Describe why or why not.
	Conclusion

	Deepening Understanding (Zdenko Majer, Juliane Röll)
	What do we mean, when we say ‘deepening understanding’?
	Which methods can be used to foster deepening understanding?
	Examples for deepening understanding based on the assignments
	Summary of methods and results
	How did we train deepening under standing in school?
	What did the pupils learn from it?
	Our own experiences working on this chapter

	Developing Critical Thinking Daniela Baars, Michal Bajzík, Stanislav Pisarčík and Ines Weiser)
	What does critical thinking mean?
	Critical thinking in school
	Critical thinking as a process
	Analysing and evaluating the questionnaire
	Interview with one of the students
	Analysis and evaluation of the assignments
	Conclusion

	Developing Lessons on the Basis of the Assignments (Pavel Rýgl, Anett Seeger and Anja Strehmann)
	What was the aim of your lesson and how helpful was the assignment for planning it?
	Which tasks did you choose from the assignment (without or with a little change )?
	Did you work with the teacher Information? Why? What was helpful?
	What can be improved in the assignment ?
	Conclusion

	Conclusion for Future Teaching (Katarina Chovanová, Kamil Gembický and Luise Nern)
	Introduction
	Questionnaire
	Using the assignments in the future
	Helpful experiences for future teaching
	Value of the project for future job
	Value of the project for future life
	Conclusion
	Appendix
	Questionnaire about conclusion for future teaching



	III. Results of the Turkish-Dutch Group
	The Dutch School System (Uwe Krause)
	Relating the Attitudes Represented in the Maps of the Atlas of Europea n Values to the Students (Marloes Willemse, Sebastiaan Cornelissen, Pelin Turgut)
	The meaning of religious (sacred) places
	Why be religious?
	Secularism in Europe
	Youth and religion (‘No creo en el jamas’ (Juanes))
	Football & religion
	Religion and politics
	Penguins in heaven
	Lucky Charms
	Unity in Diversity
	Religion and active citizenship

	Teaching Patterns and Trends (Femke Knoops, Fethiye Erbil, Mustafa Ertürk)
	Outline
	Definition
	Why is it important (or not) to teach about patterns and trends? What are the strengths and weaknesses of teaching patterns and trends?
	How were patterns and trends offered in the original assignments?
	What did the student teacher change in practice? How did it go?
	Suggestions for improving patterns and trends

	Deepening Understanding (Seda Akpinar, Desiree Maas, Anneke Rooth)
	Background information
	Explanations during the lessons
	Deepening under standing in some assignments
	Conclusion

	Developing Critical Thinking (Elif Zeynep Azar, Çağlayan Erdönmez, Desirée Verscheijden)
	Critical thinking in curriculum framework
	A general look at critical thinking
	How critical thinking take s place in the classroom and some specific examples
	Suggestions
	Conclusion

	Assignments, Curriculum Framework and Background Information as the Base of Developing Lessons (Kezban Altuntaş, Pinar Akçay, Suzanne Kools and Richard Schnabel)
	What are the general strengths of the assignments?
	Structure of the assignment
	Resources of the assignment
	Fostering self-expression
	How could you improve the assignment?
	Lack of specific examples
	Not relating the issue to the students
	Language Problems
	Infeasibility to adaptation
	In what ways was the additional information useful ? How could this be improved?
	Was the framework useful for you and in what way?
	In what ways did the assignments reflect the steps identified in the framework?

	Conclusion for Future Teaching (Martijn van den Beemt, Muhammed Çinkaya, Didem Tuğçe Erdem and Robert Janssen)
	The importance of the maps in the Atlas of European Values
	Team teaching
	The importance of discussions in secondary schools
	Assignments
	Impact
	Comments


	Annex
	Bibliography
	List of assignments


